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Abstract
This article is a descriptive study which summarizes and evaluates major experience from 11 years (2005–
2015) of organizing the introduction outdoor courses at the College of Polytechnics Jihlava where altogether 27 
pieces of these courses were held. Within this article a conceptual discussion is related to the difference between 
some specific (monothematic) courses held in the outdoor settings and the descripted model of a universal 
facultative outdoor course. The main aspects are structured in a form of “for and against” and they are exami-
ned and interpreted. Some empirical data is included not as a main part of the article but just as a support of 
the theoretical findings. The authors hope that this article can develop a discussion about the possibilities how 
to support inclusion of outdoor courses into regular school education (secondary and tertiary) which concerns 
thousands of students in the Czech Republic.
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Souhrn
Článek je deskriptivní studií, která shrnuje a hodnotí hlavní poznatky z jedenáctileté praxe (2005–20015) 
pořádání vstupních outdoorových kurzů na Vysoké škole polytechnické Jihlava. Těchto kurzů bylo celkem 
uspořádáno 27. V rámci tohoto textu je vedena konceptuální diskuse týkající se rozdílů mezi některými spe-
cifickými (monotematickými) formami kurzů realizovaných v outdoorovém prostředí a popsaným modelem 
univerzálně založeného outdoorového kurzu organizovaného na bázi povinné volitelnosti. Hlavní aspekty 
jsou strukturovány jako pozitiva a negativa, jsou zkoumány a učiněné závěry jsou pak interpretovány. Článek 
obsahuje také empirická data, jejichž prezentace nepředstavuje hlavní část textu, data jsou uváděna jako urči-
tá podpora teoretických závěrů. Autoři věří, že tento text má potenciál pomoci rozvinout diskusi o možných 
způsobech, jak lépe začlenit outdoorové kurzy do běžného a pravidelného školního vzdělávání (v sekundární 
a terciární sféře), což je problém, který se týká tisíců studentů v České republice.     
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Introduction
History of outdoor courses at the College of Poly-
technics Jihlava (hereinafter CPJ) goes back to 2005 
when this college was founded. During 11 years 
(2005–2015) altogether 27 school introduction 
courses (hereinafter CPJ– IC) were held. Coming 
from empirical experience, the authors try to exami-
ne some advantages and disadvantages of different 
outdoor activities (in a form of long–stay course) in 
a theoretical way and present some practical experi-
ence from organizing outdoor events within a terti-
ary school education process.    
Remembering major types of the specifically focu-
sed courses which have been organized in a larger 
scale since 2000 for different focus and age groups, 
we can mention these kinds: adaptation courses 
(Žák, 2011), teambuilding events (Arrey, 2014), 
meeting facilitation activities (Larsen et al., 2002), 
experiential courses (Neuman, Turčová & Martin, 
2013), personality development classes (Aisyah, 
2014), educational courses (of different focuses), 
adventure therapy courses (Norton et al., 2014) and 
sport outdoor classes (Matsouka & Trigonis, 2008). 
Not all of them are always organized in a form of 
outdoor courses but in practice we can find at least 
some concrete outdoor courses devoted to the for-
mer topics, although some of them are not described 
in the scientific literature yet. Then there have been 
organized some other forms of courses which most-
ly combine the former focuses. Quite a remarkable 
summarizing image about the educational outdoor 
programmes in the Czech settings in recent times 
has been brought by Neuman (2013).         
A specific product which was developed within edu-
cational process at the JPJ is called an introduction 
course. Speaking about the characteristics of it, we 
can say that in many concerns it is a unique produ-
ct, in its content, structure and goals. The authors 
of this article argue that after quite long-time orga-
nization experience, now a proper time to discuss 
this model in comparison with some other types of 
outdoor activities comes. The specific nature of these 
introduction courses contains especially two major 
aspects: Firstly, it is a broad spectrum of goals, and 
as wide range of means which are used for practical 
realization of these goals. Secondly, it is a facultative 
system, which was examined via a large number of 
questionnaires and other means of feedback (Erbe-
nová & Hurych, 2012) and found to be very effective. 
High efficiency of this facultative system is enabled 
by the specific structure and content of the course. It 
means that it works just as a complex and balanced  
 

system where any component has to be exactly set 
and applied in order to keep the function.
The major idea of this article does not bring an effort 
(nor even a proposal) for replacing some monothe-
matic courses by the descripted type. That could not 
work because target participants groups in both the 
cases are quite different, as well as a size of groups. 
The specific theme-related courses are irreplaceab-
le especially for those participants who know very 
clearly which aspect of their interest (or their per-
sonal qualities) should be developed (Blanchard 
& Johnson, 2015) within the outdoor settings. For 
the purposes of school education, more exactly for 
purposes of school education products, there can be 
some different approaches applied because the target 
participants group is diverse, assorted and very often 
a composition of this group is unpredictable. There 
are some features of optionality which can support 
the success of monothematic focus, especially at the 
moments when the reservoir is numerous and the 
selected group is quite small. 
A contradiction between principles of universality 
and specialization (in the context of amateurism and 
professionalism, as well) can be followed on wider 
sociological perspective (Sekot, 2009). Some aspects 
there even call for philosophical approaches found 
within this theme (Boniface, 2000). 
Within this paper we firstly want to introduce and 
explain the used methods. Then we describe a con-
crete product of an introduction course held by the 
JPJ, in the middle part of the text the purposes and 
aims of the course are analysed and compared with a 
monotype kind of courses and finally to bring some 
results of a questionnaire survey which deals with 
the rate satisfaction of the participants (graduates) 
of the course concerning some selected items. 

Methods
This article is primarily written as a theoretical stu-
dy based on a conceptual discussion about the dif-
ference between universal and monotype kinds of 
outdoor courses, and about their advantages and 
disadvantages. For the reason that outdoor cour-
ses are full of very practical activities, in fact, the 
authors use some examples of empirical approaches 
and apply some concrete experiences and special 
cases on the analysed structures. And, finally, they 
provide some empirical data coming from a questi-
onnaire investigation (made in 2015) which are not 
as representative to prove the findings of this article 
but they can perhaps support some of the main ideas 
and may lead to some other discussions about the  
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topics of universality versus specialization within 
outdoor courses. 
Concerning the analysis of purposes and aims 
we decided to categorize them according to some 
selected criteria in order the process of structurali-
zation could be more clear–arranged and unclutte-
red for any reader.         

Results and discussion
The introduction courses at CPJ as a specific product
The term of the “introduction course” was selected 
intentionally here because the authors want to stress 
the difference between this specific product on one 
hand and an “adaptation course” on the other hand. 
It is clear that CPJ–ICs have got the most number of 
features in common with adaptation courses (more 
than with any other kind of monothematic courses). 
However, some differences are very important, and 
some of them are even significant in the context of 
the next ideas. 
We can start a description of CPJ–ICs with a way 
how they are generally included into the system of 
sport activities organized in CPJ. There are 3 types 
of sport activities within this school curriculum 
– regular sport lessons, sport courses (taking five 
days of a permanent stay) and introduction courses. 
There are some special parts of introduction cour-
ses which differentiate them from sport courses. 
One of the specifics is that all participant´s activiti-
es can be divided into two groups – administrative 
and “movement”. There is quite a large number of 
administrative activities which participants entering 
study in CPJ have to go through. They include study 
registration, instructions about the information sys-
tem, information about accommodation and school 
canteens and safety and fire prevention training. 
The lectures of a rector, vice–rectors and heads of 
the departments present another part of the course 
program. All of these activities are held at the Trnáv-
ka Recreation Resort which is set in the forest area 
along the Trnávka Lake (near Želiv). There is a hall 
and a canteen where participants can meet indoor 
but from the beginning of the course they are con-
fronted with outdoor settings. All the administrative 
acts thus become more informal and casual which is 
very important for mental attunement of the parti-
cipants in the context of their first contact with the 
school. Graduating from this course brings students 
the first credit within their studies at CPJ.
The courses are traditionally organized in the leng-
th of five days and they are set at a Monday–Friday 
regime. The main content of the course consists of 
“movement” activities. This title is used for very 

practical purposes and with a clear goal. The organi-
zers don´t want to express the message of the course 
in an explicit way. It is very important concerning 
the perception of the participants because their 
behaviour isn´t influenced by any special expectati-
ons and intentions. It leads us to the main idea that 
all the aims should be expressed and then filled in 
an implicit form. The activities are accompanied 
by a large range of some aims (meeting and adap-
tation, teambuilding and communication, technical 
and logic improvements in some fields, touching or 
overcoming one´s physical and mental limits, know-
ledge promotion etc.), and in different forms (adven-
ture, experiential, competitive, in a form of problem 
methods of learning etc.). However, the participants 
are not informed about this concept beforehand. To 
call them “movement” activities is just a small trick 
(but harmless and effective). 

The course specific activities
The other specific feature of this product (CPJ–IC) 
is a facultative credit system. There are special labels 
called T–credits (it means “Trnávka–credit”) which 
have to be collected in a certain structure (Fuchs 
et al., 2007). They are valid just for the purposes of 
CPJ–IC. Participants have to collect 15 T–credits. 
This rule corresponds with a number of real credits 
which are compulsory for passing the first term of 
study at CPJ. This is just a game using a key principle 
of experiential pedagogy that a progress in learning 
realized via a game and personal experience is faster 
and more stable than via standard teaching methods 
(Jirásek, 2004). These T–credits are structured into 3 
levels. In this context a term of “sport” is used becau-
se it arouses a participant´s feeling of something 
purely physical without any associations on any spe-
cific methods of educational effort. No matter how 
usage of this word is terminologically controversial 
and inexact, in practice it works very well. Within 
this concept organizers distinguish between the “big 
sports” (BS; evaluated by 3 T–credits), the “little 
sports” (LS; 2 T–credits) and the “accessory sports” 
(AS; 1 T–credit). Each participant has to collect 
minimally 3 BS T–credits and minimally 2 LS T–cre-
dits. There are no other limits in structure determi-
ned but (as it was mentioned) the participants have 
to gather minimally 15 T–credits at the end of the 
course altogether.
The LS are presented by quite a diverse offer of fully 
organized activities. The regular ones are climbing, 
cycling, canoeing, hiking and low rope barriers. 
These outdoor items are enriched with sport activi-
ties like aerobic, basketball, table tennis and volley-
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ball. Then (occasionally in some cases) other activi-
ties are organized – swimming, high rope barriers, 
tennis, frisbee and small outdoor games. These acti-
vities are organized in a form of a guided lesson, a 
tournament or a problem–task activity. For instance, 
a task which is called “Postures” consists in the buil-
ding live sculptures according to special instructions 
and taking photos of them.
The AS are represented by the same (or similar) 
similar activities like LS. However, the difference 
consists of a way of organization. There are not orga-
nized by instructors and participants themselves 
can organize them. The instructors just provide the 
material support, give advices and check the process. 
This is a good chance for participants to choose their 
favourite activity and it supports their active appro-
ach to the program and their creativity. 
The BS present a core of “movement” activities and 
a major part of the whole content of the course. The-
re are 5 specific events offered and participants have 
to select minimally 3 of them. We can introduce 
them here, just in short. 3 of them are competitive (a 
level of needed physical effort differs), the next one 
is mostly experiential and the last one is connected 
with overcoming fear and mental limits. All of them 
are named in a familiar way (mostly according to 
some instructors) to support an informal approach 
of participants. Concretely, they are:

Iron(ic) Man. It is a multidimensional relay race for 
groups of 4 racers. The first part is presented by a 
paddling across the lake and back on a double canoe. 
The second part of the relay is for individuals and 
consists of cycling (the route is about 15 km). The 
last part is devoted to individual runners who have 
to overcome some small rock barriers near the lake. 

Hurychardo Code. It is an orienteering running race 
with specific tasks for groups from 4 to 5 racers. 
Participants get a map with 8 posts, some detailed 
instructions and game cards. In each of the posts 
there are some tasks prepared, mostly mental-
ly focused – codes, riddles, logic games, puzzles, 
knowledge tests etc. The ones who want to succeed 
have to be fast, and at the same time they have to 
answer as many questions as possible.

Tour de Trnávka. It is a biking race for groups from 3 
to 5. The route crosses fascinating landscape. There 
are 6 posts on the route. The participants have got a 
map and know the position of the first post. Then 
they have to find the proper place of another post 
reading a message placed in each previous post. If 

they want, they can enjoy some pieces of poetry in 
the messages. 

Homaj Hard and Heavy Rapids. This is a short cano-
eing expedition down the River Želivka which leads 
through quite an intact landscape where a small road 
approaches the river just at the beginning of the rou-
te and in its end. There are two weirs on the route. 
Difficulty of sailing them depends on the immediate 
water level but they are secure for canoeists and pro-
ved by the instructors.  

Pája White Rock. This is a non–competitive activi-
ty which is composed of hiking way of relocation to 
the place near another lake (Sedlice Lake), where is a 
suitable climbing terrain. Then there are some shows 
of climbing demonstrated, the basis ways of securing 
are explained and practised and lately participants 
can climb up some of the selected routes. The major 
part of this activity is presented by abseiling from 
the top of the rock which means overcoming about 
25 metres down from the Lady Rock (as this place 
is called).

Participants thus have a wide choice to select an acti-
vity according the concrete focus of it, according to 
required physical demands, or according to a type 
(competitive, experiential, personal–developing 
etc). While the aims of organizers are implicit, the 
external characteristics of each selected activity (e.g. 
whether it is competitive, or not) is visible.                       

The categorization of applied goals and 
means
There have been some important aspects of the 
CPJ–IC mentioned in the previous lines. Now we 
can summarize them. One of them comes from an 
implicit character of the applied goals; the other is 
presented by the optional credit system. A univer-
sal character of the activities at all and of the inner 
structure represents the other one. These aspects 
make sense only if they are applied as a complex, 
their usage separately cannot work. Of course, the-
re are some concrete aspects which give us a chance 
to see positives and negatives of CPJ–ICs and other 
courses in the perspective of suitable usage. That 
is why this complex should be examined more in 
detail. In Tab. 1 some main “for and against” charac-
teristics are displayed.
Some of the aspects displayed within this summary 
should be explained a bit more in detail:
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•	 Optionality: we have to admit a risk of lower degree 
of some checking instruments in comparison with 
a compulsory activity operated directly. Optiona-
lity also brings a problem if we want to develop 
a specific aspect according to our aim in a more 
sophisticated way. In addition, quite a great num-
ber of participants in practice prefers to obey strict 
instructions because it is for them easier and faster 
than to make resolutions. However, we know from 
practice that in a short time (that means hours) 
the majority of them can appreciate that they are 
not forced to do something that they do not like 
(for any reason). 

•	 A credit system: in combination with the principle 
of optionality it is a good motivation tool suppor-
ting responsibility of participants and their ability 
to schedule and structure the next future. On the 
other hand, it can work in a certain conditions 
only and it complicates creating schedules in each 
case when it is used.

•	 An implicit form of appointed aims: For those who 
exactly know what they want to develop an expli-
cit form presents a good solution. Major advanta-
ges of an implicit form consist in decreasing some 
kind of pressure which pervades our society (e.g. 
expectations that everybody has to be successful, 
or has to build and develop something “self ” – 
personal development, mental abilities, physical 
efficiency, career promotion etc.). There is a large 
range of those who take this extremely aimed eff-
ort as a kind of “Huyerism” – this term came to the 
Czech language, according to a movie character of 

Viktor Hujer (Lipský, 1976). This way of beha-
viour has become extremely unpopular among 
Czech students and other young people of many 
generations since 1980s.

•	 Universality: Our contemporary society prefers 
specialists and experts in any field who are most-
ly well paid and evaluated. This social pressu-
re is very strong and universality is often taken 
as something old–fashioned and redundant 
(Hurych, 2009). There are some reasons why 
building a versatile personality can be profitable 
in wider social context. Here we can mention a 
concept of kalokagathia (Šíp, 2008) or history 
of modern Olympism where a phenomenon of 
amateurism played an important educational role 
which should not be forgotten (Seman, 2013).  

•	 A target group: There is empirical experience from 
CPJ–ICs with big differences in a size of groups 
(55–185 students). From our practical experien-
ce we can confirm that a described model of an 
introduction course can be the most suitable for 
groups of 100–180 participants. It fully works 
also for relatively smaller groups of 60–100 par-
ticipants. However, for these conditions there are 
some other forms which can be at least as sui-
table as a credit system. A complex satisfaction 
(as well particular) of CPJ students with this kind 
of course has been examined several times (sin-
ce 2011) within many investigations and it still 
keeps high rate of evaluation. In 2011 a research 
group counted 300 respondents (participants of 
3 independent courses). 82,9 % of respondents 

The aspect supports limits
OPTIONALITY engagement, attrac-

tiveness, potential to 
participate in

level of performance, 
focus on a specific aim

CREDIT SYSTEM level of performance, 
free choice, indepen-
dent decision, taking 

responsibility

limited offer, indirect 
motivation (leading to 

passive approaches)

IMPLICIT FORM no prejudice, sponta-
neity, positive surprises 

disappointments (in 
a case of the clear 

expectations)
UNIVERSALITY complex development, 

promoting weak points
limited space to excel 

in strong points
A TARGET GROUP suitable for bigger 

groups of heterogene-
ous structure

not suitable for smaller 
groups of ambitious 
and strictly focused 

participants

Table 1: ”For and against” in the system of CPJ–IC



18  journal of outdoor activities

 All participants Women Men
Number of 

respondents
125 93 32

Average age 19,7 19,7 19,8

Table 2: A main structure of the research group

The questionnaire contained more than 20 items. 
We selected just those which are related to the topic 
of this article. Then we divided questions accor-
ding to 4 factors. Detailed statistical findings go 
beyond the frame of this article (concerning a focus 
and size). For that reason we just present average 
values of the whole group, groups of men and wo-
men and medians of the whole group. The respon-

dents answered according to the simple instructi-
ons about the rate of agreement with a statement 
(hereinafter St.) where 1= completely disagree, 6 = 
completely agree. A table average value for the scale 
range is 3,5. 
Factor 1 is connected with getting information 
about schoolmates, teachers and study, as Tab. 3 
displays.

Nb. A question (Statement) average median women - 
average

men 
-average

1/1 I meet and identified new school-
mates.

5,2 6 5,3 5,1

1/2 I get known my next teachers better. 4,4 5 4,3 4,5
1/3 I found important things about my 

next study. 
4,9 5 5,0 4,4

Table 3: Results: Factor1 – getting information

were enthused and just 10,6 % were disappointed 
(Erbenová & Hurych, 2012). It is true that for 
smaller groups (below 50 participants) some dif-
ferent organization forms are welcomed because 
for this size it is not possible to prepare the pro-
gram varied enough (within an optional way 
based on the credit system).   

Some selected results of a questionnaire 
survey made in September 2015 
The results of 2015 survey of CPJ–ICs were col-
lected via a questionnaire devoted to some different 
topics. The research group included 125 respon-
dents (participants of 2 courses), from which 93 
were women and 32 were men. This is not a repre-

sentative file and that is why we would not like to 
interpret the results concerning outdoor courses 
in a general context. There are some larger studies 
prepared in the end of 2015 by a team working at 
Faculty of Theology of University of South Bohemia 
in České Budějovice. 
These investigations should map at least some 
aspects of outdoor courses in the Czech settings in 
quite a representative scale. 
For our research a scale questionnaire was applied 
with a multiple item scale. We can divide the 
selected questions into several groups according to 
their focus. A structure of the research group is dis-
played in Tab. 2.
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An information goal of the course was very impor-
tant for the organizers. All the values are above the 
average, the highest rate was found in the item con-
cerning schoolmates. This is mostly the main aim of 
adaptation courses. At the same time, it is also one 
of the main goals of CPJ–ICs. We can say and 5,2 is 
a very high score. Getting information about new 
study is also quite highly evaluated (4,9). Providing 
information about teachers (in an informal way) is 

the specific feature of CPJ–ICs – all teachers from 
the school are invited. In practice, some teachers 
from different departments arrive for a day or two, 
and those who want can spend some time with stu-
dents and participate in some activities. Definitely, 
the number of participating teachers is much lower 
than in the case of students. In this context, a rate of 
answers for St. 1/2 is relatively high (4,4).    

Nb. A question (Statement) average median women - 
average

men 
-average

2/1 I feel as a relevant member of a 
group.

4,6 5 4,6 4,7

2/2 I get learned him/herself more 
in deep.

3,2 3 3,1 3,5

2/3 My self-confidence is higher 
now.

3,7 4 3,6 4,1

Table 4: Results:  Factor2 – self–identification and inclusion

The statements within Factor 2 were focused on 
feelings of the participants in a group and its self-
identification. Here we can find more or less avera-
ge score in the cases of St. 2/2 and 2/3 (self–iden-
tification). It can be interpreted in a way that the 
contribution of CPJ–IC to self-identification of the 
participants is not significant. A higher rate could 
be seen at St. 2/1 which is related to inclusion into 
a group. 4,6 rate presents a relatively high value of 
inclusion (related to St. 1/1).     

Features of personal development from different 
points of view were gathered into Factor 3. In 
general all the values are slightly above average. 
The highest score is displayed at St. 3/1 and 3/2 
focused on communication and cooperation. An 
important implicit goal of CPJ–IC was to support 
a teambuilding character of a course which can 
be taken as relatively successful (4,0 rate is a good 
result). Results of St. 3/3 could be influenced by 
the form of this statement. There is no informa-

Nb. A question (Statement) average median women - 
average

men 
-average

3/1 I have learnt a better collaboration. 4,0 4 4,0 4,1
3/2 I am better in communication 

now.
4,0 4 4,0 4,0

3/3 My trust in the others is stronger 
now.

3,8 4 3,8 3,9

3/4 I can solve the problem situations 
now in a better way.

3,8 4 3,7 3,9

3/5 I developed my creativity. 3,7 4 3,7 3,8

Table 5: Results:  Factor 3 – personal development
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tion how strong a trust in the others was before.  
The other confusion can come with a perception of 
“the others” (whether it is related to people around 
or to mankind in general). For the next investiga-
tion we would adjust, or complete the phrasing of 
this statement. The same trouble can be seen at St. 
3/4 and St. 3/5 (we don´t know how high was the 
original rate before a course). In general, there are 
lower values in individual personal developments 
than in the relation to others (communication and 
collaboration).       
Factor 4 is related to motivation. Or better, we 
find here how much the course stimulated partici-
pants for the future. There is a significant differen-

ce between men and women in St. 4/1. It is clear 
that for women the course was more stimulating 
than for men. It can be explained by the physical 
demands of the course. For men the course was less 
physically difficult than for women (statistically 
– this statement was a part of a questionnaire but 
not included into this final interpretations). One 
possible interpretation is that respondents mainly 
understand activity as physical activity and men are 
generally more physically active than women. In 
general, CPJ–IC are not primarily focused on per-
sonal development. It can present just a side effect. 
In this context the average values 4,0 and 4,1 are 
quite high.

Nb. A question (Statement) average median women - 
average

men 
-average

4/1 I will be more active than 
before the course.

4,0 4 4,2 3,4

4/2 I want to develop my per-
sonality now more than 

before.

4,1 4 4,1 3,9

Table 6: Results:  Factor 4 –motivation

Conclusions
The authors tried to introduce a specific type of an 
outdoor course – CPJ–IC. This kind of a course in 
some aspects denies some routine rules and recom-
mendations connected with organizing outdoor 
courses. The authors consider some advantages 
and disadvantages of the selected model and try to 
structure them according some criteria. Coming 
from the empirical knowledge the authors propo-
se some specific conditions (size of a group, sele-
ction of participants, intentioned goals) for which 
this kind of course is suitable and for which it is not 
convenient. There is not a direct comparison with 

the efficiency of monothematic courses available 
just concerning the examined aspects. For this rea-
son the results of the survey which are presented 
and interpreted in the last part of this article can 
just support some mentioned ideas and they have 
got just an illustrative effect.
The authors hope that this article can start or deve-
lop a discussion about this educational instrument 
which concerns thousands of students just in the 
Czech Republic which consequently would lead to 
making larger and sophisticated investigations in a 
representative scale.       
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