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ABSTRACT 

Introduction: This article describes research aimed at comparing the motor skills of 

children from the forest and regular kindergartens using the MABC-2 test battery. 

Objective: The main objective of the study was to determine the current level of motor 

skills, to verify the similarities or possible differences in children from the forest (FKG) 

and ordinary kindergartens (OKG) with regard to a different educational approach 

based on the environment. The question is how children from forest kindergartens are 

prepared for compulsory education in terms of motor skills. 

Methods: MABC-2 measures the risk of motor difficulties using eight partial tests in 

three different components of fine motor skills (MD - manual dexterity), gross motor 

skills (AC - aiming and catching), balance (BAL). A total of 55 children (20 from forest 

kindergartens and 35 from regular kindergartens) aged 5-6 years participated in this 

study. 

Results: The results show that children from forest kindergartens have significantly 

better gross motor skills, balance, overall test scores, and overall percentile. No 

difference was confirmed in fine motor skills. 

Conclusion: Children from forest kindergartens are prepared in terms of motor skills, 

especially gross motor skills, and the balance are at a very good level and it is possible 

to state that even in fine motor skills they are not worse than children from regular 

kindergarten. 

Keywords: motor skills, motor tests, MABC-2, kindergarten education, forest 

kindergarten, regular kindergarten 

SOUHRN 

Úvod: Tento článek popisuje výzkum zaměřený na porovnání motorických dovedností 

dětí z lesních a běžných mateřských škol pomocí testové baterie MABC-2. 

Cíl: Hlavním cílem výzkumu bylo zjistit aktuální úroveň motorických dovedností, 

ověřit podobnosti či případné rozdíly u dětí z lesních a běžných mateřských škol 

s ohledem na odlišný edukativní přístup vycházející z prostředí. Dále je otázkou, jak 

jsou děti z lesních mateřských škol z hlediska motoriky připraveny k povinné školní 

docházce. 

Metody: MABC-2 měří riziko motorických obtíží pomocí osmi dílčích testů ve třech 

různých komponentách jemné motoriky (MD - manuální zručnost), hrubé motoriky 
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(AC-míření a chytání), rovnováhy (BAL). Této studie se zúčastnilo celkem 55 dětí (20 

z lesních mateřských škol a 35 z běžných mateřských škol) ve věku 5-6 let. 

Výsledky: Výsledky ukazují, že děti z lesních mateřských škol mají signifikantně lepší 

hrubou motoriku, rovnováhu, celkové testové skóre a celkový percentil. Žádný rozdíl 

se nepotvrdil v jemné motorice. 

Závěr: Děti z lesních mateřských škol jsou po motorické stránce připraveny, zejména 

hrubá motorika a rovnováha je na velmi dobré úrovni a lze konstatovat, že i v jemné 

motorice nejsou horší než děti z BMŠ. 

Klíčová slova: motorické dovednosti, motorické testy, MABC-2, předškolní 

vzdělávání, lesní mateřská škola, běžná mateřská škola 

INTRODUCTION 

Many parents are interested in kindergartens with alternative pedagogical 

approaches for their children, especially forest kindergartens, of which there are 

currently almost 40 in the Czech Republic. Certified forest kindergartens are obliged 

to work according to the RVP PV (framework educational program for kindergarten 

education). A forest kindergarten choice is mainly about expecting better health, 

condition, and general physical fitness of children. The main starting point for the 

educational program is the situation, spontaneous play, and practical experience of 

children during a year-round stay outside in almost any weather (Vošáhlíková, 2012). 

Jančaříková and Kapuciánová (2013) state that several surveys were conducted around 

the world that compared the abilities and skills of preschool children in facilities where 

children go out for only one to two hours a day with children who are outside all day. 

However, the question remains whether education in forest kindergartens a sufficient 

alternative to regular education is, especially concerning graphomotor skills 

development. The degree of fundamental motor skills directly impacts the motor 

development of the individual and plays a crucial role in the child's physical, cognitive, 

and social development. (Ali et al., 2017; Musálek et al., 2017). It is known that by 

prioritizing educational programs and putting pressure on academic success, especially 

on cognitive functions, physical activity in ordinary kindergarten decreases. Physical 

activity in preschool children gradually decreases, resulting in a reduction in motor 

skills and physical fitness (Blank, 2012; Goldfield et al., 2012; Hnatiuk et al., 2012). 

Several research papers on mainstream kindergartens conclude that children in the last 

years have underdeveloped gross motor skills and are likely to have difficulty with fine 

motor skills, such as pencil manipulation, during compulsory education. An adequate 

level of children's motor development is an essential prerequisite for the successful 

start of education, especially learning how to read and write (Vágnerová, 2012). 

Although motor skills develop naturally with physical growth and adolescence, the 

motor skills level depends on the child's options to move (Dvořáková, 2011).  Children 

aged five to seven in a natural play environment provided by a forest kindergarten have 

shown significant motor development gains compared to children in a traditional city 

playground (Fjørtoft, 2001). Research suggests that risk-taking in spontaneous play in 
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the forest's natural environment helps children test their physical limits, develop their 

perceptual-motor capacity, and learn to avoid and adapt to dangerous environments 

and activities (Brussoni, Olsen, Pike, & Sleet, 2012). Studies conducted in our country 

do not show a difference in the level of motor skills between children attending a forest 

kindergarten (FKG) and a regular kindergarten (OKG) or, on the contrary, report worse 

performance in children from FKG. Many studies have been conducted that use various 

tests and test batteries that are either foreign or do not work with current standardized 

data for motor assessment and are therefore not comparable to the current level of 

motor skills in preschool children's Czech population. Therefore, it is desirable to 

conduct further research, using the current Czech standard to evaluate children's motor 

skills and loOKG for opportunities for the development of motor skills. 

MATERIAL AND METHODS 

Procedures 

The MABC-2 test battery (Movement Assessment Battery for Children-2; 

Henderson et al., 2007) was used to assess motor development and identify movement 

difficulties, standardized for the Czech population (Psotta et al., 2014). The version for 

children (3-6 years) contains eight test items divided into three subtests focused on the 

evaluation of fine motor skills, gross motor skills, static and dynamic balance: 

1. Manual dexterity (MD) – fine motor skills:

• MD1 – Inserting coins

The number of seconds is measured; each hand is tested; we use 12 coins for 

children aged 5-6. 

• MD2 – Threading beads

The number of seconds is measured; we use 12 beads for children aged 5-6 years. 

• MD3 – Drawing a path

The number of errors is monitored; the child draws a continuous line ("cycling") 

along the road without going over its edge. Halfway, the arch "ties" and continues 

"home". However, lifting a pen is not punishable if the child connects precisely where 

it brOKGe the line. The child can adjust the paper tilt up to an angle of 45 ° if it is 

easier to do so. Only the preferred hand is tested. 

2. Aiming and catching (AC) – Gross motor skills:

• AC1 – Sack catching

The number of correctly performed catches is monitored; the child catches the 

bag from the tester at a distance of 1.8 m, has ten attempts, 5-6-year-olds must catch 

the bag with their hands without the help of another body part. 

• AC2 – Throwing a sack on a pad

The number of correctly performed throws is monitored; the child throws the 

bag on the red target plate on the ground at a distance of 1.8 m; the child has ten 

attempts. 
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3. Balance (BAL):

• BAL1 – One leg balance

The number of seconds is measured (max. 30 s); the task is to stand on one leg 

without touching the ground with the other. The child has two trials on each leg. 

• BAL2 – Tiptoeing

The number of correctly performed steps is monitored; the task is to cross a 4.5 

m long line with raised  heels. There are two attempts. If the line is crossed as a 

whole, a maximum number of points (15) is  achieved. Otherwise, the number of steps 

is entered as the number of points. 

• BAL3 – Jumps on pads

The number of consecutive jumps is monitored; the child should jump 

continuously over six pads in a row and stop at last and stand for a while; otherwise, 

the last jump does not count. It has two attempts, and the number of jumps is recorded 

(max. 5). 5-6 years old children perform jumps with both legs simultaneously.  

The position on the mat must not be adjusted, and only one jump per mat is 

always allowed. 

Expressing the level of motor skills using standard scores, the total MABC-2 test 

score (TTS) corresponding to the total percentile (TT), the score obtained in each 

subtest, and the test items were used.  

The highest standard score that can be achieved is 19 points, which corresponds 

to a total test score ≥ 104 and a percentile of 99.9 

The results of the participants are classified into three color zones (so-called traffic 

light system) according to their achieved score and percentile: 

1. Green zone: TTS> 70 points (> 15. percentile) - no motor damage, average motor

level according to the child's age. 

2. Orange zone: TTS 62–70 points (6. - 15. percentile) - the risk of motor damage and

the child's motor skills should be monitored. 

3. Red zone: TTS ≤ 61 points (≤ 5. percentile) - significant motor damage.

Participants 

A total of 55 kindergarten children were included in the research. As the MABC-

2 test battery does not divide the evaluation into girls and boys, children were selected 

so that both types of kindergartens were represented by approximately equally aged 

children attending kindergarten for at least two school years. The research group from 

2 forest kindergartens consisted of 20 children, of which were 12 boys and 8 girls in 

the age range of 5–6 years with an average age of 5.71 ± 0.43. The experimental group 

of 3 regular kindergartens consisted of 35 children, of which were 20 boys and 15 girls 

in the same age range as the previous group with an average age of 5.73 ± 0.47 

kindergartens were randomly selected from the Ústí Region, where children are 

educated in mixed-age classes as is the case with forest kindergartens. In our study, we 

did not assess respondents' motor skills by gender because the Czech standard evaluates 

boys and girls uniformly, but the composition of our group by gender was 

approximately balanced. Informed written consent of parents to their children's 

involvement in the research and a consent statement of the Ethics Committee of FTVS 
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UK under number 92/2020 were provided for testing. Parents were informed of the 

purpose, procedures, and benefits of the study, and then a statement of consent was 

signed. Preschoolers with diagnosed mental or other clinical disabilities were not 

involved in the research. 

First, training was performed according to the MABC-2 manual. We used the 

original MABC-2 test battery, which contains all the tools needed to perform the tests, 

manuals for performing the tests, and evaluation tables to evaluate the individual tests. 

One examiner performed the testing, and this examiner had one assistant in each 

kindergarten. The assistant helped with the administration of the test and the 

organization of the children during the measurement. That means that all children were 

evaluated uniformly and evenly by one examiner, and the test results correspond to 

reality. The task is first explained and then displayed. Afterward, the child can test the 

task and then perform an official trial based on the accuracy (number of successful 

attempts) or on time, and the test results are also recorded in a record sheet. All testing 

was performed in the class of selected kindergartens during the morning, and children 

were tested in small groups (3-4 children per group). The order of all eight tests was 

randomized and performed on the same day. The children were introduced to each test, 

and two trials were performed for each test. The children then completed the formal 

attempt, and the score was used for our data analysis. 

Statistical Analysis 

For statistical analysis a non-parametric Mann-Whitney U-test (p ˂ 0,05) and 

Effect size (ES < 0,3 small effect, ES= 0,3 - 0,5 – medium effect, ES > 0,5 – large 

effect) was used for evaluation of the statistical or material significance of differences 

between children from forest and ordinary kindergartens. Evaluated in Statistica, MS 

Excel. 

RESULTS 

From Graph 1, "Representation of respondents in the "traffic light system" according 

to MABC-2, "we can see that the highest number of respondents from both groups is 

in the first ("green") zone, where respondents have a TT greater than the 15. percentile, 

no motor problems, and the average level of motor skills for their age. This band 

corresponds to a TTS > 70 points. In the second ("orange") zone, both groups' 

respondents have a minimal representation. There is a presumption of the risk of motor 

problems. This band corresponds to a TTS of 62-70 points, and the 5. to 15. percentiles. 

In the third ("red") zone with significant motor difficulties, respondents appear only 

from a regular kindergarten. This band corresponds to TTS ≤ 61 points and TT ≤ 5th 

percentile.  
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Graph 1 

The fundamental statistical indicators of descriptive statistics, which were 

calculated after measurement from values after conversion from gross scores to 

standard scores for partial tests, subtests, and further to TTS and TT of our research 

groups FKG and OKG, can be found in Tables 1 and 2. For subtests, the median AC 

difference was more pronounced; otherwise, the other subtests differ by one unit. The 

difference in the median TTS is more significant and was even more markedly reflected 

in the overall percentile, where the difference is always more than a quartile in favor 

of respondents from FKG. The standard deviations are also the largest for TTS and TT. 

That is mainly due to its broader scope. In the partial tests, when comparing FKG and 

OKG, the medians are regularly higher in favor of FKG. A more significant difference 

is between the medians in BAL1. On the contrary, BAL2 and BAL3 are identical. The 

most considerable deviations in the observed files are in the overall MD component.  

Table 1 Descriptive statistics - subtests, overall test scores and test percentile 

Variable Mean Median Minimum Maximum Lower Upper Std.Dev. 

Quartile Quartile 

MD* 11,2 11 4 18 9,5 13,5 3,41 

AC* 9,2 10 2 12 8 11,5 2,88 

BAL* 10,1 10 4 14 9 12 2,15 

TTS* 80,4 82 65 95 75 85 7,86 

TT* 57,25 63 9 95 50 75 25,27 

MD** 9,66 10 3 18 7 13 3,72 

AC** 7,69 7 2 14 5 10 3,07 

BAL** 8,314 9 1 12 8 11 2,68 

TTS** 70,6 73 33 94 59 82 15,32 

TT** 35,89 37 0,1 95 5 63 30,51 

* - FKG; ** - OKG; MD- Manual dexterity; AC - Aiming and catching, BAL - balance; TTS - Total Test Score;

TT - Test percentile 
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 Table 2 Descriptive Statistics of motor skills according to MABC-2 – partial tests 

Variable Mean Median Minimum Maximum Lower  Upper Std.Dev.  

Quartile  Quartile 

MD1* 10,35 10 1 19 8,5 11,5 4,22 

MD2* 10,9 10,5 4 18 9 13 3,95 

MD3* 10,8 11 6 16 9 12 2,17 

AC1* 10,4 10 5 15 9 12 2,82 

AC2* 8,65 9 2 13 8 10 2,83 

BAL1* 10,7 11,5 7 12 10 12 1,66 

BAL2* 9,35 10 6 10 10 10 1,35 

BAL3* 9,6 10 5 11 10 10 1,43 

MD1** 8,97 9 3 16 6 11 3,02 

MD2** 10,14 10 0 19 7 15 5,29 

MD3** 9,34 9 3 12 9 11 2,34 

AC1** 9,2 8 5 15 7 12 2,49 

AC2** 7,2 8 2 15 5 9 3,32 

BAL1** 8,51 9 1 12 7 11 3,19 

BAL2** 8,2 10 5 10 6 10 1,92 

BAL3** 9,2 10 1 10 10 10 2,1 

* Forest kindergartens; ** Ordinary kindergartens; MD1 – Posting Coins; MD2 – Threading Beads; MD3

– Drawing Trail; AC1 – Catching Beanbag; AC2 – Throwing Beanbag onto Mat; BAL1 – One-Leg Balance;

BAL2 – Walking Heels Raised; BAL3 – Jumping on Mats. 

Table 3 shows significant differences in the achieved values of MABC-2 

variables between kindergartens at a specified level of significance (p <0.05). Children 

from the forest kindergarten had a significantly higher TTS score and percentile than 

children from regular kindergartens with a medium effect size. No significant 

difference was found between the two groups in the fine motor component of MD. 

Even in terms of material significance, the difference is insignificant. In the gross 

motor component AC, a statistically significant difference was found between the two 

groups. Although almost below the limit of determination, the effect size is medium 

even in material significance. The statistically significant difference in balance (BAL) 

between the two groups was the largest of all components, again with a medium effect 

size. No statistically significant difference was found in the MD1 and MD3 tests 

regarding fine motor skills, not even in terms of material significance. In the MD2 test, 

children from the forest kindergarten achieved a higher score, a statistically significant 

difference was found here, but in terms of material significance, it is minimal. Children 

from the forest kindergarten had significantly higher scores than children from the 

regular kindergarten in items BAL1 – one leg balance and BAL2 – tiptoeing. No 

significant statistical or material difference was found in BAL3 – jumps on pads.  
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Table 3 Differences in the achieved values of MABC-2 variables between 

kindergartens 

Variable U p ES 

MD 265,5 0,142 0,2 

AC 236,5 0,048 0,35 

BAL 204,5 0,011 0,32 

TTS 215,5 0,019 0,32 

TT 203 0,01 0,32 

MD1 272,5 0,177 0,18 

MD2 298,5 0,037 0,12 

MD3 240,5 0,056 0,27 

AC1 253 0,091 0,23 

AC2 239,5 0,055 0,26 

BAL1 183 0,004 0,4 

BAL2 236 0,047 0,31 

BAL3 307,5 0,465 0,15 
* FKG; **  OKG; MD - Manual Dexterity; AC - Aiming and Catching; BAL  – Balance; Total Test Score –

TTS; Total Percentile (TT); MD1 – Posting Coins; MD2 – Threading Beads; MD3 – Drawing Trail; AC1 – 

Catching Beanbag; AC2 – Throwing Beanbag onto Mat; BAL1 – One-Leg Balance; BAL2 – Walking Heels 

Raised; BAL3 – Jumping on Mats; U - value calculated from Mann-Whitney test; determined level of 

significance p <0.05, ES - Effect size. 

DISCUSSION 

The study aimed to determine the current level of motor skills among children 

from forest kindergartens and regular kindergartens regarding different educational 

approaches and environments, whether children from forest kindergartens are prepared 

for compulsory education in terms of motor skills way as children from regular 

kindergartens. We did not find any study in the Czech Republic that would compare 

the level of motor skills using the MABC-2 test battery on children from FKG and 

OKG. Overall, children from regular kindergartens were slightly below the Czech 

standard average in terms of motor skills, while children from forest kindergartens 

were higher than the average of the Czech standard. It can be argued that the 

performances in all assessed criteria resulted in favor of forest kindergartens, which 

agrees with foreign studies, and we are in conflict with Czech research. 

Jančaříková, Kapuciánová (2013) state that some surveys were conducted around 

the world and compared the abilities and skills of preschool children in facilities, where 

children go out for only one to two hours a day with children who are outside all day. 

Unfortunately, we did not find any research work in the Czech Republic, where the 

level of motor skills would be measured using standardized test batteries. None of these 

works verifies their hypotheses statistically or from the point of view of material 

significance. They only contain individual tests of motor abilities and skills combined 

into groups that are not entirely objectively comparable with our study but provide us 

with alternative comparisons. Smutná (2014) states in her bachelor's thesis that motor 

skills do not differ in children from regular and forest kindergartens, but she tested 
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different skills including only gross motor skills, throwing a ball, long jump, and 20 m 

run. According to Havláková (2018), children from regular kindergarten performed 

better than children from forest kindergarten in 6 tests of motor abilities and skills. 

From motor skills, only one test is identical to MABC-2 - one leg balance endurance 

and two similar tests were inserting matches into a box, which would belong under the 

category of fine motor skills and catching balls from gross motor skills. Krischová 

(2020) concluded that the difference in children's movement skills from regular and 

forest kindergartens is not significant. The motor test consisting of 10 tests, which she 

used, contained only 3 similar tests out of eight MABC-2 tests. They tested tiptoeing 

along the line, standing on one leg and catching from the mentioned test battery, but 

with a slightly different methodology before the publication of the Czech MABC-2 

standard. 

Lettieri (2004) examined whether a forest kindergarten's attendance has a positive 

effect on the development of children's motor skills. She performed a comprehensive 

motor screening test with 13 children from a forest kindergarten and 17 children from 

a common kindergarten. Forest kindergartens did better in gross motor skills (Mann-

Whitney U test: p <0.05), which is in line with our research, where we found a 

difference in the AC component. Regarding fine motor skills, there were no significant 

differences as in our group, where we did not find any significant difference between 

the component or the partial tests of MD. Kiener (2004) compared three types of Swiss 

kindergartens: four forest kindergartens, five standard kindergartens with an integrated 

forest day once a week, and five regular kindergartens. At the beginning and end of the 

school year, there was a motor skills test (MOT 4–6) and other partial tests for fine, 

gross motor skills, and balance. A total of 181 children were tested. Children from FKG 

made significantly greater progress in gross motor skills compared to children from 

regular kindergartens. There were no significant motor skills differences between 

children from regular kindergartens and children who have one day a week in the forest 

at kindergarten. Some parents' fears that children from forest schools have fine motor 

skills deficiencies have not been confirmed. 

First-class teachers rated FKG children as equal or better in terms of gross motor 

development (Häfner, 2003; Gorges, 2000b). Regarding fine motor skills in FKG 

children, they did not find a significant difference, which coincides with our research. 

Our research, which we conducted, involved all the children we approached, 

except for two girls who refused to test. The children were positively motivated and 

did the tasks with enthusiasm. We saw competition in OKG children and an initial 

timidness in FKG. It would certainly be interesting to extend the test with the 

qualitative aspect, which is also allowed by the MABC-2 test. There is research based 

on case studies with room for both qualitative and quantitative components. It would 

also be interesting to evaluate children in terms of leisure activities. Some studies 

suggest that children from FKG fulfill all the recommended volume of physical 

activities in kindergarten, in contrast to children from OKG, who catch up on sports 

clubs' physical activities. We were surprised by the pencil's grip in FKG children, 

which was not ergonomic at all. There, we would recommend pencil holding, drawing, 

and relaxation exercises more often because these were children before entering the 1st 
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year of elementary school, where this is necessary. We find the research focused on the 

longitudinal monitoring of children in FKG initially and at the end of their attendance 

useful. Some research shows that parents' motivation to place a child in FKG is often 

medical, so it would be desirable to compare the personal change of children studying 

in a stimulating environment of nature. 

CONCLUSION 

Our research shows that children from FKG performed much better in tests than 

children from OKG. Given that physical activity is one of the most critical components 

of a child's healthy development, we should provide children with this suitable 

environment for movement. The solution can be attending FKG, children are prepared 

in terms of motor skills, especially gross motor skills, and the balance is at a perfect 

level, and it can be stated that even in fine motor skills, they are not worse than children 

from OKG. 
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